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Part I: Introduction to the Instructor’s Manual  

Learning is not the product of teaching. Learning is the product of the activity of learners. 

—John Holt 

 

Rationale 

This manual has been created for instructors as an accompaniment and comprehensive tool to further enhance 

their understanding of teaching and doing reflective practice. This manual provides an overview of the student’s 

textbook, key concepts, explanatory text, and the theoretical underpinnings that reinforce the importance of 

engaging in reflective teaching. Additionally, there are exercises and reflective questions for you to complete to 

prepare you for engaging in the reflective approach to teaching, as well as reflective tools, rubric templates, and 

an assessment for your reflective teaching skills. This edition is not meant to replicate the student’s textbook. 

Rather, it is meant to foster a universal understanding of doing and teaching reflective practice in response to the 

gaps identified in the research (Bellefeuille, McGrath & Jamieson, 2008; Bellefeuille & Ricks, 2010; Garfat & 

Newcomen, 1992; Kinsella, 2009; Loughran, 2002; Mann et al., 2009; Moon, 2004; White, 2007). There will, 

however, be some overlap of material with some of the concepts and exercises. The concepts and exercises 

throughout this resource will provide you with opportunities to identify those aspects of self that influence your 

teaching practices, determine their impact on the students, evaluate your approach, and discover areas for you to 

improve as reflective professors.  

For some of you, this book (and the student’s text) will serve as a refresher for your existing knowledge 

of reflective practice; for others, it will be a resource of new learning. Irrespective of your knowledge of 

reflective practice, this book is intended to reinforce the importance of owning your “stuff” as you engage and 

cultivate your skills as a reflective instructor. One cannot teach reflective practice without a willingness to 

engage in reflective practice as a competency of professional practice.  

The challenge, however, is that there is no shared understanding or universal approach to doing reflective 

practice in the Child and Youth Care field. This is evident across the college programs, university programs, and 
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existing systems that employ Child and Youth Care practitioners. Issues of power and control and a discernable 

lack of self-awareness in supervisors and instructors impede opportunities for reflective practice to develop. 

Dolan, Canavan, and Pinkerton (2006) emphasize the barriers to engaging in reflective practice when class-based 

power structures, organized hierarchy, and gender relations have not been recognized as impediments to the 

learning journey. The methodology to support students developing the fundamental reflective practice skills is 

lacking across many Child and Youth Care programs, and what is there is neither embraced nor modeled by the 

very professors teaching these programs (Brookfield, 2012; Marzano, 2012; Stevens, 2013). Quinn, as cited in 

Finlay (2008), highlights the importance of professors ensuring that reflective practice is well taught and 

adequately meets the learning needs of students to develop this skill. To reach this goal, however, instructors 

must acquire these very skills and embody the processes of reflective practice (Marzano, 2012). 

Additionally, teaching students to work with vulnerable children, youth, and families—as well as the 

diverse systems they are connected to—can be complex and involves uncertainties about best practice. With the 

complications that this work brings, comes a greater responsibility for educators to engage in reflective practice. 

This begins with understanding what reflective practice is and isolating the essentials of reflective teaching that 

cultivates this skill in students. Quinn, as cited in Finlay (2008), points out that personal reflection should be 

used as a catalyst to encourage further insight, personal growth, and professional development, not simply as a 

requirement of an assignment. 

 

Active critical reflection is necessary in every aspect of our teaching. We must effort to re examine our own 

values, experiences and assumptions as they relate to our teaching. We must remain open to inspection, 

evaluation, and revision, a condition that requires an active inquiry paralleling the inquiry in which we engage 

our students.  

—George Hillocks 
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*A Note on the Other(s). 

The term other(s) is used throughout this book to mean children, youth, families, colleagues, students, and other 

professionals who possess inherent unique qualities, strengths, and their own realities (Anglin, 1999), distinct 

from those of the practitioner/professor. This other is not to be confused with an us-versus-them perspective; 

rather, it is an opportunity to adopt a “here I am, and here you are” lens that parallels Garfat and Fulcher’s (2012) 

co-created space, the in-between space that delineates one experience from another. This is in contrast to the 

position of exclusion, oppression, superiority, or othering that is well-documented in the anti-oppression 

literature (Dominelli, 1998; Kumashiro, 2000; Ngo, 2008; Snow, 2006). This perspective functions by creating 

the space for emotionally and intellectually responsive relationships to develop (Curry et al., 2011) alongside the 

recognition and appreciation for cultural diversity in creating inclusive environments. 

 

Principles of Experiential Education Practice  

Instructors must be anchored in pedagogy and blend imagination, creativity and inspiration into the teaching 

learning process to ignite a student’s passion and interest for learning.  

—Peyton Williams. 

 

The following statements have been adapted from Luckman (1996). 

 Experiential learning occurs when carefully chosen experiences are supported by reflection, critical 

analysis, and synthesis.  

 Experiences are structured and require students to take initiative, make decisions, and be accountable for 

the results.  

 Students are actively engaged in posing questions, investigating, experiencing, being curious, solving 

problems, assuming responsibility, being creative, and constructing meaning.  

 The results of the learning are personal and form the basis for future experience and learning. 
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 Outcomes of the experience cannot be totally predicted, and, as such, the educator and learner may 

experience success, challenges, and uncertainty. 

 Opportunities are nurtured for students and instructors to explore and examine their own values.  

 The instructor’s primary roles include setting suitable experiences, posing problems, setting boundaries, 

supporting students, ensuring physical and emotional safety, and facilitating the learning process. 

 Instructors strive to be aware of their biases, judgements, and preconceptions, and how they influence the 

learner.  
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Part II: Student’s Manual—an Overview  

Life can only be understood backwards; but it must be lived forwards.  

—Soren Kierkegaard 

 

The student’s text is designed to guide the student’s developmental learning as reflective practitioners throughout 

the entirety of their academic program and provides both theoretical concepts and experiential exercises. 

Loughran (2002) supports the importance for novice and developing learners to engage in experiential-based 

practice methods to develop their thinking through inquiry and meaning-making that allows students to integrate 

this knowledge and encourages them to think at the more complex level required of critical thinking. As such, 

the concepts in each chapter of the student’s text are meant to align with the student’s developmental learning 

journey, with each of the chapter’s concepts building upon those before it to support advanced learning. They 

have been organized as follows: 

 

Table 1: Stages of Learning 

Stages of Student Learning Chapters Exercises Core Competencies 

Learning Objectives 

Initial Stages: Novice 

 

Chapters 1–3  

This stage familiarizes students 

with thinking about their ways of 

thinking and explores concepts 

of self and influence on actions 

and the key characteristics of 

Child and Youth Care as it 

relates to reflective practice. 

Chapter 1: Defining Reflective 

Practice 

 

Define reflective practice and 

the implications of practice; 

identify the connections between 

the Standards of Practice and 

reflective practice 

None 
Professionalism: 

Professional ethics 

 

Chapter 2: Starting Where You 

Are  

 

Explore the concept of self 

through experiential exercises 

Personal strengths inventory 

 

Self-awareness exercises 

Professionalism:  

Personal development and self-

care 

Chapter 3: The Knowing, Being 

and Doing of Child and Youth 

Care Practice 

 

Introduce the knowing, being, 

doing framework; personal 

values; beliefs; and assumptions. 

 

Explore social location and 

impact of self on practice, as 

well as CYC characteristics of 

Identifying values, beliefs, and 

assumptions 

 

Exploring assumptions 

 

Case scenarios 

Professionalism: 

Professional development and 

behavior: Self-awareness 

 

Developmental Practice 

Methods:  

Recognize critical importance of 

genuine relationships based on 

empathy and positive regard in 

promoting optimal development 

in children, youth, and families 

https://www.brainyquote.com/quotes/soren_kierkegaard_105030
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intentionality, presence, 

noticing, and curiosity 

 

Developing Stages of Student 

Learning:  
 

Chapters 3–6  

Focuses on aspects of 

professional identity and impact 

on practice. Includes 

observations logs, models of 

reflection to guide students in 

reflecting on experiences.  

 

Mindfulness *This chapter meets 

the initial stages of learning as 

well  

 

The fundamental concepts 

introduced in the first six 

chapters lay the foundation for 

acquiring the advanced learning 

concepts of critical thinking, 

reflective writing, and 

collaborative reflection 

Chapter 4: Making Meaning of 

Experiences 

 

Explore CYC characteristics of 

meaning making 

 

Bronfenbrenner’s Ecological 

Systems Theory 

 

Distinguish ethical issues from 

ethical dilemmas 

Identifying systems that impact 

you 

 

Meaning-making exercises 

 

Identifying ethical issues 

 

Case scenarios 

Professionalism: 

Professional boundaries 

 

Recognize and assess own needs 

and feelings and keep in 

perspective when professionally 

engaged 

 

Model appropriate interpersonal 

boundaries 

 

Professional ethics 

 

Cultural and Human 

Diversity: 

Describe interaction between 

own cultural values and values 

of others 

 

Describe own limitations in 

understanding and responding to 

cultural and human differences 

and seek assistance when needed 

 

Applied Human Development: 

Communicate with the client in a 

manner which is 

developmentally sensitive and 

reflects the client’s 

developmental strengths and 

needs 

 

Recognize the influence of the 

child/youth relationship history 

on development of current 

relationships 

 

Relationship and 

Communication: 

Assess quality of relationship in 

ongoing process of self-

reflection 

 

Developmental Practice 

Methods: 

Assess strengths and needs 

Chapter 5:  Mindfulness 

 

Explore and engage in 

mindfulness as a form of self-

care  

 

Describe the connection between 

mindfulness and reflective 

practice  

 

Assess personal self-care 

Mindfulness exercises 

 

Self-care inventory 

 

Professionalism: 

Professional boundaries 

 

Personal developmental and self- 

care 
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Chapter 6: The Reflective 

Process 

 

Differentiate between 

reflectivity and reflection 

 

Describe Dewey’s four criteria 

of reflection 

 

Differentiate between 

transference and 

countertransference 

 

Develop the skills necessary for 

objective observations 

 

Explore Borton’s reflective 

model 

Exploring emotions and bias 

exercises 

 

Reflections 

 

Observation logs 

 

Conceptualize case scenarios 

Professionalism: 

Reflect on one’s practice and 

performance 

 

Identify areas for further growth  

 

Give and receive constructive 

feedback 

 

Applied Human Development: 

Communicate with the client in a 

manner that is developmentally 

sensitive and reflects the client’s 

developmental strengths and 

needs 

 

Recognize the influence of the 

child/youth relationship history 

on development of current 

relationships 

 

Relationship and 

Communication: Teamwork 

and professional communication 

skills 

 

Developmental Practice 

Methods: 

Assess strengths and needs 

 

Develop and present theoretical 

rationale for intervention or 

approach 

 

 

 

 

 

 

 

Advanced Stages of Student 

Learning: 

 

Chapters 7–13 

Focuses on higher ordered 

thinking of reflective and critical 

thinking. 

 

 

 

 

 

 

 

 

 

 

 

Chapter 7: Reflective Thinking 

 

Define reflective thinking and its 

distinct models  

 

Revisit reflective inquiry 

 

Explore concepts of uncertainty  

 

Review theoretical frameworks 

Conceptualize case scenarios 

 

Identify alternative perspectives 

Professionalism: 

Reflect on one’s practice and 

performance  

 

Identify areas for further growth  

 

Give and receive constructive 

feedback 

 

Cultural and Human 

Diversity: 

Describe interactions between 

own cultural values and values 

of others  

 

Describe own limitations in 

understanding and responding to 

cultural and human differences 

and seek assistance when needed  

 

Assess and critically evaluate 

resources that advance cultural 

understanding and appreciation 

for human diversity 

 

Chapter 8: Critical Thinking 

 

Define critical thinking and its 

four phases 

 

Identify the components of 

critical thinking 

 

Explore ethical dilemmas and 

apply to case scenarios 

 

Identify the components of the 

critical thinking in action model 

Case conceptualizations  
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Advanced Stages of Student 

Learning (contd.): 

 

Chapters 7–13 

Focuses on higher ordered 

thinking of reflective and critical 

thinking. 

 

Foster relationships and 

communication sensitive to 

cultural and human diversity 

 

Establish and maintain effective 

relationships within teams 

 

Applied Human Development: 

Communicate with the client in a 

manner that is developmentally 

sensitive and reflects the client’s 

developmental strengths and 

needs 

 

Recognize the influence of the 

child/youth relationship history 

on development of current 

relationships 

 

Relationship and 

Communication: Teamwork 

and professional communication 

skills 

 

Developmental Practice 

Methods: 

Assess strengths and needs  

 

Develop and present theoretical 

rationale for intervention or 

approach 

Chapter 9: Reflective Learning 

 

Reflect on your learning  

 

Define reflective learning and 

identify your learning styles 

 

Document observation logs 

Assess learning style and 

observation logs 

Professionalism: 

Reflect on one’s practice and 

performance 

 

Identify areas for further growth  

 

Give and receive constructive 

feedback 

 

Cultural and Human 

Diversity: 

Describe interaction between 

own cultural values and values 

of others 

 

Describe own limitations in 

understanding and responding to 

cultural and human differences 

and seek assistance when needed 

 

Assess and critically evaluate 

resources that advance cultural 

understanding and appreciation 

for human diversity 

 

Foster relationships and 

communication sensitive to 

cultural and human diversity 

Chapter 10: Reflective Tools 

for the Reflective Practitioner 

 

Identify different reflective tools 

for reflecting on experience 

 

Critically reflect on practice 

Reflection tools 

 

Chapter 11: Reflective Journals 

 

Identify the rationale for 

reflective journals in practice 

 

Distinguish between daily 

journals and reflective journals 

 

Explore the components of 

reflective journals 

 

Reflect on experiences in 

practice 

Reflective journals 
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Chapter 12: Establishing a 

Community of Practice 

 

Establish safety in groups 

 

Identify the components of 

reflective dialogues 

Team building exercises 

  

Reflective dialogues  

 

Group debrief exercises 

 

Establish and maintain effective 

relationships within teams 

 

Applied Human Development: 

Communicate with the client in a 

manner that is developmentally 

sensitive and reflects the client’s 

developmental strengths and 

needs 

 

Recognize the influence of the 

child/youth relationship history 

on development of current 

relationships 

 

Relationship and 

Communication: Teamwork 

and professional communication 

skills 

Chapter 13: Transformative 

Learning 

 

Define and identify the 

components for transformative 

learning 

 

Connect transformative learning 

to professional practice 

 

Learning assessment 

 

 

Learning is about changing conceptions and not about the accumulation of material.  

—John Bowden & Ference Marton (1998) 

 

Overview of the Text 

Hobbs (2007), Griffin (2003), and Burrows (1995), as cited in Finlay (2008), propose that students be 

developmentally prepared to engage in critical reflection and that many novice learners do not possess the 

higher-level cognitive skills required for professional practice (Alfaro-Leevre, 2004). In addition to the readiness 

for students to engage in critical reflection, Alfaro-Leevre (2004) and Roberts, as cited in Finlay (2008), assert 

that professors be mindful of their assumptions about students’ abilities to solve problems or engage in reflective 

thinking. Professors must also be grounded in theory to model and facilitate the essential, yet advanced, process 

of reflective practice. The literature asserts that experience coupled with reflection provides students with rich 

learning opportunities, rather than the professor’s experiences and academic credentials alone (Brookfield, 2012; 

Marzano, 2012; Richards, 1990). 
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Finlay (2008) and Hatton and Smith (1995) display the different ways of teaching reflection through 

reflective dialogical exercises (with peers or mentors), role-plays, case studies and practical exercises, critical 

incidents, and reflective journals, all of which are included in the textbook. The focus of these exercises is to 

evaluate students’ ability to reflect on and apply their learning into practice. Each of the chapter concepts and 

experiential exercises builds from the previous chapters’ content, which promotes a deeper level of learning for 

students and is intended to be used in a sequential manner. There are, however, some chapters of the book that 

can be used interchangeably with other material to reinforce the learning concepts. Among these chapters are 

Chapter 2 “Starting Where You Are: Self-assessments,” Chapter 3 “The Knowing, Being, and Doing of Child 

and Youth Care Practice [Beliefs, Values, Assumptions and Social Location],” Chapter 5 “Mindfulness,” 

Chapter 10 “Reflective Tools,” and Chapter 11 “Reflective Journals.” 

 

 

Exercises 

There are several exercises throughout the text designed to reinforce the chapter concepts and support the 

student’s learning. These can assist you in assessing their understanding of the material, and you may wish to 

have them submit some of the exercises to evaluate. You may also wish to have students make copies of the 

exercises from the student textbook. 

 

Table 2: Variation to Exercise 11 

 The following K, Q, C format is adapted from Young (2018) KWL chart to explore assumptions. 

Know 
What do you think you know 

about …? (i.e., Child and Youth 
Care, others, situations) 

Question 
How do you know this to be 
true? Where is the proof or 

evidence to support your 
knowing? 

Be Curious 
What more is there to know 

about this topic/ 
individual/situation that may 

confirm or challenge your 
assumptions?  
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Case Scenarios 

Different case scenarios will be featured throughout the text to support the students in thinking reflectively and 

critically about their practice and the case scenarios. These case scenarios will also provide students with 

opportunities to engage in the use of self, apply their knowledge, and combine practice with theory (Allard et al., 

2007) as they progress through the text. Students will identify both the internal and external contexts for the 

individual’s actions in the case scenarios. These scenarios will also encourage students to consider whose values 

should prevail—the practitioner or the youth. Many of the case scenarios will be introduced again later in the 

text to support the student’s learning of the advanced chapter concepts. *Note: These case scenarios and reports 

are based on this author’s professional experiences. The individuals’ names and content of the reports have been 

altered to respect confidentiality and privacy. 
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Reflective Questions  

Throughout the text are reflective questions that will ask for written responses from the students. This approach 

provides opportunities for students to engage in reflection and practice identifying their assumptions, beliefs, and 

values. It will be helpful to make copies of these reflective questions and have students submit them to you as a 

means of evaluating their learning. The reflective questions in this book are designed to engage you and make 

you contemplate your perspectives of self and others. The exercises and case studies featured in the text are 

designed to support and challenge students’ thinking and ways of knowing. The various reflection questions and 

exercises challenge the transmission and memorization of concepts (Hargreaves, as cited in Adendorff et al., 

2002). The benefits of attending to thoughts and feelings within the different exercises cannot be overstated, as 

refraining to do so can impede students’ learning and ability to fully engage in the reflective process (Boud et al., 

1985). 

 

 

Closing Thoughts 

The closing thoughts section at the end of each chapter is an adaptation of Brookfield’s (1995) Critical Incident 

Questionnaire and provides opportunities for students to think about how they experience learning from your 

teaching, something which can inform further teaching practices. Students can submit these separately to you 

every three classes or as you prefer. Most of these questions focus on specific events and remain the same over 

the first six chapters; they do not involve asking them what they liked and didn’t like about class. Some example 

questions are shown below: 

 When were you most/least engaged?  

 What surprised you the most? 

 What new insights did you discover about yourself? 

 What questions remain for you from this chapter? 

 



 

Instructor’s Manual, Reflective Practice in Child and Youth Care   Donicka Budd 

13 

 

The questions change over the course to align with the course concepts, allowing you to assess their engagement 

in the class, their understanding of the concepts, and their experiences learning. 

 

*Adaptions to Closing Thoughts 1 can be made to include the following:  

 Identify a connection between the chapter material and your life. 

 What worked/didn’t work? 

 What concepts do you require further clarification on?  

 What will be important for you to remember about today’s lesson?  

 What is required for you to do differently to apply these concepts into your daily practice? 

 

 

Adaption to Closing Thoughts 2—Sentence Prompts 

Sentence prompts can encourage student responses (i.e., If I could change one thing in this class, it would be. … 

One thing I will apply in my practice from this course is…) and may also help clarify discrepancies between how 

you view your teaching and how your students view your teaching. Some examples are shown below:  

 

 Something I learned that will support my practice is …  

 Something I learned from the that challenged my thinking is … 

 Something I learned that I did not agree with is … 

 One thing I learned today was … 

 Something that helped me learn today was … 

 My aha moment today was … 
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In order to facilitate learning, teachers need to develop two aspects of their role as facilitators of learning; the 

ability to engage in reflective practice and the facilitation skills necessary to enable others to engage in 

reflective practice.  

—Brockbank & McGill (2007) 

 

Regardless of whether you choose to incorporate some or all aspects of the book’s content into your curriculum, 

opportunities remain to engage in and model the processes of reflective practice in your teaching. Brockbank and 

McGill (2007) assert that by modelling effective reflective practice through reflective dialogue, professors are 

promoting the acquisition of reflective practice skills in students.  


